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Portugal - no tradition in the teaching of academic writing Higher Education

(despite the recognition of students’ difficulties)

* undergraduate programmes, mainly in the area of Language and Humanities, may have a

discipline focused on expression techniques that may include some academic writing issues

* introductory short courses for 15t year students;

* at PhD level - courses or modules focused on writing aspects that are characteristic of the

respective scientific field

* semester optional courses offered to undergraduate and postgraduate students universities (at

the suggestion of some professors)
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 Before “Bologna” — Engineering five year graduation programmes had optional disciplines on

UNIVERSITY OF MINHO

“cultural issues” — students should choose one in the 4t year

» After “Bologna” — The UMinho optional discipline (included in the studies plan of all graduation
or 5 year master courses — the palcement of the discipline in the studies plans varies according to
the course):

The University of Minho courses aim at a comprehensive preparation of the students, providing them with
not only the specific knowledge and skills of their scientific and professional fields, but also cross-cutting
competences that enhance their development as individuals, citizens and professionals.

The creation of the UMinho Optional discipline aims to promote creativity and the reflective and critical
thinking skills that enable problem analysis, the generation of innovative and sustainable solutions and the
active participation of students in society.

AN OPPORTUNITY TO OFFER A DISCIPLINE ON ACDEMIC WRITING
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Before “Bologna”

UNIVERSITY OF MINHO

Methodologies for the Production of Written Works

A generic and remmedial perspective of approaching writing- students.

e Students’ main difficulties persisted;
 We learned a lot about:
e student’s’ problems;

* the teaching of writing — what does not function and why?
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After “Bologna”

Reading/Writing and Knowledge Construction in Academic Contexts

Main Goals:

* To promote reading and writing skills involved in knowledge construction and expression in an academic

contexts

 To improve students’ academic performances and their capacity to participate in different social contexts in

HE and beyond.
by
 Becoming aware of the specific uses of language in academic contexts;
* Being involved in meaningful reading and writing practices;

* Understanding the roles oft reading and writing as learning tools.
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Before “Bologna”

UNIVERSITY OF MINHO

Methodologies for the Production of Written Works

A generic and remmedial perspective of approaching writing- students.

e Students’ main difficulties persisted;
 We learned a lot about:
e student’s’ problems;

* the teaching of writing — what does not function and why?
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Teaching objectives:

1) To understand the role of reading and writing throughout
the learning process.

2) To recognize the very nature of language and textual genres
used in a given subject area.

3) To understand the specific practices of reading and writing
within each subject area.

4) To develop processes of knowledge production by the use of
written language.

5) To develop comprehension skills.

6) To develop writing skills.
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Teaching objectives:

e To understand the role of reading and writing throughout the learning process.

* To recognize the specificity of language and text genres used in a given subject area.

* To understand the specific practices of reading and writing within each subject area.

* To develop knowledge production processes by the use of written language.

e To use adequate comprehension strategies according to the nature of textual genres involved;
e To produce academic textual genres.
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1) The role of reading and writing in academic contexts.

2) Academic genres:

a) Concept of genre;

b) Specificity and diversity of academic text genres.

3) Reading strategies for knowledge acquisition:

a) From decoding to the development and integration of prior
knowledge.

4) Writing as a learning tool:

a) Writing to register information: note-taking, reading logs, ...;
b) Write to organize and elaborate knowledge.

5) Writing and knowledge expression and dissemination:

a) Write in tests or exams;

b) The production of academic text genres;

6) The representation of scientific discourse:

a) Referencing and citation procedures.
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This course aims at raising students' awareness of the knowledge
acquisition, development and expression processes that take place in
academic contexts. These processes involve mainly reading and writing
different textual genres. The specificity of these genres results from the
characteristics of the contexts where they are produced and

The syllabus focuses on different dimensions of these reading and
writingprocesses, and deepens the awareness of the intrinsic nature of
textual genres produced in academic context.
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This course is eminently practical. It implies the development of
reading and writing tasks involving different academic textual
genres.

Evaluation is based on a portfolio that includes the products of
the reading and writing tasks that students are asked to
perform and which depict the knowledge and skills acquired.
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As it was said above, this course aims at raising students’ awareness
of the knowledge acquisition, development and expression processes
that take place in academic contexts. These processes involve mainly
reading and writing different textual genres. The specificity of these
genres results from the contexts where they are produced and read,
and students must be aware of their characteristics.

Therefore, this course s eminently practical. It implies the
development of reading and writing tasks involving different academic
textual genres used in the stdents’ content areas.
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O retrato generalizou-se nesta época: ele es-
pelha a valorizacao do individuo (individua-
lismo).

[}
[ J
7 » O <homem ideal» do Renascimen®
[ ]

No Renascimento, o homem ideal int®es-
sar-se-ia por tudo. O artista Leonardo d®inci
(1452-1519) é o melhor exemplo. Nas®do na
cidade de Vinci, perto de Florenga, ®onardo
aprendeu o oficio de pintor com o ®tista flo-
rentino Verrochio. (...) Mas Leona®o era tam-
bém um excelente musico, escul@r, cientista e
arquitecto. Desenhou instrume®tos de guerra,
fortificacoes, canais e todo o o de maquinas
(...) ainda que a maior parte @unca tenha saido
do papel. Também estudo@plantas, animais e
pessoas, desenhando-os @ pormenor.

AENTALIDADE MODERNA

* Uma nova concepgao
do Homem

Durante a Idade Média, os homens tinham pouca
confianga em si; a sua visao do Mundo e da vida era
centrada em Deus (teocentrismo).

Mas a partir dos finais do século XV os intelectuais
renascentistas, sem rejeitarem Deus e a religiao, passa-
ram a valorizar e a confiar mais nas capacidades do Ho-
mem, como senhor do seu destino e centro do mundo
(antropocentrismo). Realcando o valor da pessoa
humana, exaltaram a sua inteligéncia, incitando os ho-
mens a viver e a pensar liviemente, como os Antigos.

Deste mo®, o homem medieval ia dando lugar a
um homen’novo, critico, actuante, activo, determina-
do, capaz'de conhecer e mudar o préprio mundo em
seu favq (humanismo*).

8 » As propor¢oes da figura humana,

desenho de Leonardo da Vinci (1490)
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* A inspiragao dos classicos

As civilizagbes classicas, grega e romana, eram Vis-
tas pelos intelectuais e artistas dos séculos XV e XVI
como momentos de grande esplendor cultural, fon-
tes de ensinamento e de inspiracao na literatura e na
arte (9). Por isso, os humanistas foram em busca dos
textos dos autores (Platao, Aristételes, Virgilio, Cice-
ro e outros) e também dos textos originais das Sagra-
das Escrituras. Para os estud rgm e compreenderem,
aprenderam o latim, o grego e g hebraico.

As obras dos classicos foram fonge de reflexao filoso-
fica sobre o valor do individuo e a®ua capacidade de
intervencao. O espirito critico* dos ®umanistas mani-
festou-se em relacao aos problemas% injusticas da
sociedade e a actuacao de alguns dirigerges da Igreja
(10), razao pela qual muitos foram perseguidos nesta

época. °
®

9 « A Escola de Atenas, pintura de Rafael, (1 504-’@

GLOSSARIO

pirito critico — reflexao sobre os fundamentos
e o\valor de uma afirmagéo, conceito, juizo, dou-
trina\ou qualquer aspecto da realidade. Os huma-
plicavam o seu espirito critico a arte e as
rarias da Antiguidade, as Sagradas Escri-
ia) e a sociedade em que viviam.

dignidade ¢ liberdade. O humanismo esta, nesta
época, assofiado ao estudo dos autores classicos,
cujas obras feflectem o problema da centralidade

0 « O espirito critico

H4 ja algum tempo que desejava falar-vos
dos reis e dos principes (...). Eles entregam
aos deuses todos os negocios, levam uma vida
de moleza e nao querem os que lhes dizem
coisas jocundas ou que lhes afastam os cuida-
@!0s. Julgam executar inteiramente as fungoes
x'é;ias se vdo assiduamente a caga, se tratam
dogcavalos, se vendem comodamente as pre-
feitygps, se diariamente inventam novas ma-
neirasgfle diminuir a riqueza dos cidaddos e
de aumgptar o da coroa com o fisco. (...)

Que digpi dos cortesaos? Nada ha mais ras-
teiro, mais gervil do que esses homens que se
querem congyerar os primeiros entre todos.
(s )

Rivais dos prgicipes, os sumos pontifices,
os cardeais e os bigpos quase os superam. (...)

Deixam a cura dg almas ao préprio Cristo,
ou aos frades ou aos \@garios.

Da Vinci como o «<homem ideal» desta
época.

retine grandes pensadores da antiga Grécia numa sé escola. ticas de Erasmo.

Ao centro, por exemplo, podemos ver Platao e Aristoteles.
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Rupert Mallhﬁvs. O Renascimento, p. 6 / i I‘\. | Erasmo de Rnlerdd’,}‘lugm da Loucura, p. 119
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4. Distingue a® concepcoes medieval e i / ,' \ T )

renascent e Homem. ’ P / / £ A / 6. Justifica o fascinio doSumanistas

. | { { / { | pela Antiguidade.

5. Explica por que se considera Leonardo | 7 f Ao () ifi i ’
' ‘ %o A A influéncia dos classicos surge neste cenario ficticio que 7. Identifica as pessoas visadas pelas cri-
| |
|
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os paises européus. No principio do séc. XVI toma um ca-
rdcter universal, que domina soberanamente durante o espaco
dum século.

© Renascimento na Italia

1) O Renascimento na Itdlia — J4 vimos como se
produziu na Itdlia, a partir do séc. XIV, o movimento renas-
centista; estudemos
agora os seus centros
de difusao, a activi-
dade dos seus pro-
tectores, a natureza
das suas contribui-
¢oes no dominio das

da ciéncia.
Floren¢a, cha-
mada por Dante a
« belissima e famo-
sissima filha de Ro-
ma», foi o centro
mais importante de
cultura renascente.
Enriquecida pelo co-
mércio, pelas indus-
trias da séda e da 13,
e particularmente pe-
las operagdes bancd-
rias, esta cidade go-
zava, no principio do
séc. X1V, duma pros-
peridade grandiosa,
que permitia aos seus.
dirigentes a satisfa-
¢do dos desejos mais variados. A partir de 1389, os Médi-
_cis, ricos banqueiros florentinos, tomam a direc¢do dos negé6-
cios ptblicos da comunidade, entregando-se a protecgao das
artes e das letras, com verdadeira paixdo e interésse. Cosme,
seu filho Pedro e seu neto Lourengo, denominado o Magni-

Fig, 181— Jilio II, Retrato de Rafael. Galeria
Uffizi, Florenca

(Fot. Alinari)

artes, da literatura e -

W
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fico (1469-1492), cercam-se dum luxo faustuoso; levantam
Tonumentos riquissimos; realizam festas deslumbrantes.
Lourenco, poeta, orador, misico e antiqfiario, faz-se o pro-
tector magnanimo de todas as manifesta¢des do pensamento:
— Retine na sua corte matemiticos e gedgrafos, poetas e
literatos, escultores, pintores, gravadores, arquitectos, médi-
cos, historiadores; d4 um impulso decisivo ao progresso este-
tico ; sustenta as mais
variadas manifesta-
goes intelectuais.
Este exemplo é
seguido por toda a
[tdlia; e, dentro de
pouco tempo,0s artis-
tas véem-se disputa-
dos pelos dirigentes
de Veneza, os Sforza
de Milao, 0s Gonzaga
de Mantua, os Este de
Ferrara e Modena, os
Malatesta de Rimini,
os Rovera do ducado
de Urbino. A corte
pontificia acompanha
com interésse o mo-
vimento:— NicolauV
(1328-1330) manda
traduzir para latim as
obras de Homero, He-
siodo, Estrabao, Aris-
toteles e Platdo,funda
a biblioteca Vaticana
destinada a guardar
os tesoiros do génio
grego e latino, destaca agentes para Constantinoplae para todqs
as regioes da Europa com o encargo de procurarem manuscri=
tos, rodeia-se dos humanistas mais eminentes do seu tempo, al-
guns dos quais faziam a propaganda dos sentimentos pagaos
mais exaltados; Sisto 1V (147!-1484), Alemandrg VI (1492-
-1503), Jutlio II (1503-1513) acompanham entusiasticamente
todas as fases do humanismo, mesmo em detrimento da fé‘;
_Ledo X (1513-1521) protege com tal desvélo as novas mani-

Fig. 182 — Leiio X. Retrato de Rafael.
Galeria Pitti, Florenga

(Fot. Alinariy
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Teachers and textbooks are the two main, and often
coincident, knowledge sources. The students are not

Elemertary and Secondary School considered knowledge producers but just recipients, a last
(e o stage of a knowledge transmission process, being requested
o ) to express, in tests or exams, what they have been taught.

I

|
At elementary and secondary levels, students write mostly to
reproduce knowledge and that happens mainly in evaluation

settings, in which success is rather dependent on the fidelity of
such reproduction.
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Higher Education

TEACHER
Pedagogic matenals provided
by the teacher
Text ..., l
Tet6 .| T T
T r
| |
| Tet3 [ . CONTENT |
Ty J
———— [STUDENT] /
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Higher Education implies new and more complex uses
of language that demand distancing and decentering,
the use of writing as a thinking tool and an instrument
of knowledge construction and not in a predominantly
functional and expressive way as they were used to do
in lower school level.

Students are expected to appropriate and reconfigure
knowledge in their own way, as the result of a process in
which they interact with multiple and often divergent
sources of information shaped in diverse genres.
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